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1. Higher Education institutions (EQF levels 4-8)
2. College and Further Education (EQF Levels 1-5)
3. Major national professional industry associations and private training 
provision (EQF or equivalent Levels 1-7)
4. EU Skills organizations that influence educational and training content 
at national and EU-wide levels
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This summary report provides a synthesis of a larger published report of 
national and European Union (EU) frameworks for skills standards  derived 
from eight country reports (Spain, Italy, UK (Wales and England), Germany, 
Hungary, Bulgaria, the Netherlands, Ireland). The extended report provided 
a significant level of detail on relevant public and private skills-based 
organizations and institutional quality management of skills delivery in HE, 
FE and industry training (see Appendix 1). This report summarises key 
skills standards processes in curricula development in Higher Education 
(HE), Vocational Education (VET) and Further Education (FE), and 
professional industry training. Some generic and specific country-based 
approaches are identified, and supported by annexes, in the following four 
key areas of curricula/training development:

Executive Summary



1.0 Introduction

There is an urgency to support a dynamic level of agility within skills standards systems, 
qualification regulatory bodies and training curricula to flexibly respond to changing 
employer skills needs. The COVID-19 crisis has highlighted the need for such agility in 
responding to new workplace challenges. Although education and government processes 
exist to facilitate communication with employers to varying degrees, what is lacking are 
activities to strengthen and improve employer voice in the governance of skills policies and 
processes to aid employer responsiveness by education and training providers. To achieve 
this, employers should be able to access greater knowledge of the channels that lead to 
quality skills standards in education and training which can help employer engagement 
with training content. Additionally, there is a need to clearly communicate the 
responsibilities and transparency of the different skills governance bodies to employers.  

The impact of the Covid-19 pandemic has led to new skill requirements and the need to 
embed these new skills into existing and new emerging roles, i.e., in resilience, managing 
disruption, crisis management and environmental management systems. Continuing 
Professional Development (CPD) for current employee trainers and educators within the 
VET system and industry can prepare for future skills needs, i.e., capabilities around 
providing digitally enabled learning and focused periodic secondments in industry to up-
date skills and apply in teaching formats.

Key issues and barriers to the integration of new skills and competencies within 
qualifications and training content are identified. Recommendations are made to improve 
integration between industry and education and the adoption of relevant NTG skills into 
training and education programmes. Education and training are not separate to innovation, 
resilience and post Covid-19 recovery of the tourism and hospitality sector. The three are 
intricately intertwined. In order to achieve a just, resilient, and truly agile sector, the NTG 
Alliance advocate a regenerative approach, enhancing the underlying capacity of 
individuals, professional workforces and educational (eco)systems to be future oriented 
and fulfil their potential. The illustrated Visual Quality Standards Frameworks for each 
country (see pages 16-24) aim to  provoke interest and highlight the relevant legal, 
institutional and industry frameworks to support skills development in education and 
industry responsible for updating new digital and sustainability skills. 

They also demonstrate how new skills derived in other formats by other organizations 
could feed into national skills development mechanisms. New NTG skills products, such as 
the Skills Assessment Methodology (SAM), the skills matrix and toolkit can be integrated 
into national statutory training/skills standards and quality mechanisms and European VET 
system providing a benchmark, tools and good practice for green and social skills to 
support sustainable development and digital and technological innovation within 
5 sub-sectors operations. A quality skills standards systems approach is particularly 
relevant to advocate concrete steps towards establishing a broad, EU-wide Strategy on 
Tourism. The challenging situation, in which the tourism and hospitality sector finds itself, 
in the midst of the ongoing COVID-19 crisis, urges creative and unprecedented solutions 
and finding opportunities for effecting lasting change at the systemic level. Putting that into 
practice requires some radical changes in the way we educate, do business, shape policy, 
and organize the future of tourism and hospitality.
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The Next Tourism Generation has mapped emerging tourism sub-sectors, current skills 
gaps and future skills needs through a major skills assessment exercise in 2019 (NTGA 
2019). Keeping track of rapidly changing skills needs and bridging skills gaps, to cope with 
a world in constant flux, are major challenges for tourism businesses, education providers 
and governmental bodies.
 
This involves not only the acquisition of new skills but also life-long education and 
continuous reskilling and upskilling. Upskilling will help tourism professionals advance 
along their current career path, either with the same organization or within the same 
industry. Reskilling will help professionals’ transition between job functions and industries, 
whether that is by necessity or choice.

Rapidly changing digital technology and destination impacts of tourism are leading to 
influences which are causing significant pressures on the destination society, its local 
economy, culture and natural environment. What will the implications of such impacts be 
for tourism in 2030? How will Artificial Intelligence, Internet of Things, Big Data, shifting 
demographics and customer preferences, impact tourism employment and training? These 
are important questions which the NTG project will concentrate upon to bridge the gap, 
progress the skills needed and enhance tourism career prospects.

It is a complex picture, and one which this year we have tried to capture more systemically 
in a Skills Matrix that states key skills and competencies. Rather than simply tracking 
individual country skills needs and their current gaps, the NTG project has sought to 
understand how a cluster of skills needs across different tourism sub-sectors across 
Europe can combine to produce a future proof workforce and support skills standard 
systems.
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In many European countries there are no official benchmark statements or external quality 
criteria which tourism and hospitality degree programmes need to follow. Therefore, many 
Higher Education Institutions (HEIs) have a great degree of autonomy when developing 
the specifications of the tourism and hospitality degree programmes, as long as they reflect 
the general requirements of the relevant Higher Education Act and the NQF. The UK and 
Netherlands provide an exception to this and follow more direct content via the QAA 
Tourism Subject Benchmark statement (Appendix 2) and the National Educational Profile 
for Tourism Management (LOTM) 

2.1 Tourism and Hospitality Skill Standards Systems in Universities 
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2.0 Skills standards mechanisms in Universities Introduction

(Appendix 3).
There is an opportunity to analyze the language of benchmark statements, such as QAA 
in the UK and LOTM in the Netherlands and integrate more applied industry knowledge as 
well as academic, and analytical knowledge. However, arguably, the quality frameworks for 
HE focuses on problem solving and solutions which relies on applied knowledge, 
moving from understanding and knowledge to more practical applications. Within the QAA 
tourism benchmark statement for undergraduate degrees, the language around the skills 
and knowledge gained could be interpreted as passive rather than active. This could be a 
key issue for the validity of tourism degrees in the future. For example, “appreciate ethical 
issues” does not necessarily encourage action to address or find solutions to ethical issues 
or negative impacts of tourism. Understanding issues and principles of sustainability may 
not necessarily move towards action and management of sustainability without an applied 
understanding and practical examples to replicate. Arguably, “understanding approaches to 
the management of tourism through concepts of planning and policy”, also may not 
encourage a practical and pro-active approach to sustainable tourism implementation.

In summary, in most EU countries the Higher Education quality assurance is achieved in 
skills delivery and assessment internally through the university awarding body including the 
external examination process, and/or the accreditation process according to the country. 
The NLQF-level descriptions and the Dublin Descriptors are inextricably linked to the 
European Qualification Framework (EQF). Together with the subject specific knowledge 
and programme specification and module content and assessment they provide 
assurance that quality in skills delivery and assessment are met. Based on the annual 
self-assessments, in each university quality improvement programs are prepared, the 
results of which are examined by the internal Quality Management Committee of the 
university. The process of development of skills and competencies in higher education 
tourism and hospitality programmes is relatively generic across the EU and includes the 
following primary processes.



Structure and contents of the courses of studies are specified in module descriptions, 
study regulations and examination regulations. Developing the program documentation 
starts with drafting the programme specification. 

In Germany (see Appendix 4) undergraduate tourism degree criteria are established on a 
collaborative process across universities to help. Generally, tourism degree content is 
prepared by a team from the respective department where the tourism and hospitality 
program will be taught. The programme specification includes a detailed list of the 
knowledge, skills and competences that students are expected to have after they graduate, 
taking into consideration the level of the 
program (Bachelor, Masters, PhD).

The team looks at the relevant legislative documents (Higher Education Act, National 
Qualification Framework, relevant benchmark statements), consults with business 
representatives (representatives of associations or managers of companies), checks the 
programmes at other national universities, EU and non-EU countries. This is an integral 
part of the accreditation process of any tourism and hospitality programme in HEIs. 
Simultaneously with the programme specification, the team prepares the curriculum with 
the list of modules/subjects that will be taught in the programme. In Italy the University of 
Mercatorum/University of the Chamber of Commerce (see Appendix 5) outlines specific 
processes to ensure content is closely tied to industry requirements. 

In Hungary tourism degree content and training goals are aligned to the employment 
needs of a Tourism Economist (see Appendix 6). Other key processes that universities 
follow in development of tourism degree programs include:           

Module description designed by the university itself contains information on content and 
qualification objectives of the module, a list of methods of teaching and assessment, 
frequency at which modules are offered and student workload, prerequisites for attendance 
as well as for the award of credit points, applicability of the module and credit points and 
marks. Lecturers are encouraged to self-evaluate, update modules annually, using 
illustration, industry guest speakers, practical real-life examples as case studies in the 
context of each subject. 

Study regulations list the individual modules, including the credits to be awarded, required 
for successful completion of a course or study, and show which subjects are 
compulsory, elective and optional. Study regulations at universities describe among other 
things programme study goals, a study plan of modules, study and examination 
achievements, standard period of study and scope of studies as well as the structure of 
studies and admission requirements for individual courses.

Examination regulations specify the standard period of study, requirements for entry to 
examinations, crediting of specific courses and examinations taken, time allowed for 
completion of a dissertation, examination standards, procedures and examination subjects. 
New skills and competencies can be added to curriculum regularly by lecturers who update 
their lectures, change their topic areas or amend assessments. This is often a localized 
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decision which involves internal verification quality procedures relevant to the university. 
Any new significant changes to assessments and/or learning outcomes may be processed 
through a Learning and Teaching or department committee in advance of the start of the 
academic year at a specific date. The course director or field group chair of a program has 
oversight of all modules related to their course and encourages staff to refresh modules 
and teaching content on an annual basis.

In general, there needs to be both a willingness of the tourism sector and the university 
itself, to identify skills gaps between what the sector needs, and the skills acquired in a 
given training program. Opening up channels of communication for industry to 
communicate with universities on industry needs is becoming increasingly important to 
address the skills gap detected by the sector. 
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Each course program has their suite of industry contacts and networks which are 
involved in module assessment projects and dissertation and industry related projects, 
guest speaker slots and work experience opportunities. Where there are to be major 
changes to the structure, credit distribution, course titles and significant changes in 
module structure and content of degree programs then a revalidation/periodic review takes 
place every 3-5 years. In the interim any of these amendments and changes can also be 
achieved within learning and teaching/quality management/school committee actions and 
strategies.

At a more formal level, programmes undergo regular reviews and as part of this process 
teams engage in meetings, research and reflection to determine modifications that need 
to occur. A key consideration often is graduate attributes, employability skills and key skills 
and competencies. This will often then be incorporated into the re-design of particular 
modules within the programme. 

In most universities formal programmatic review documentation is completed by program 
chairs, teams and heads of departments and schools. As part of Quality Assurance within 
universities an external panel is then appointed to examine all of the documentation, spend 
time in the school meeting with lecturers, tutors, school management and students, and 
finally make recommendations as to whether the suggested changes can proceed. This 
validation panel would usually comprise academics from other universities and industry 
representatives.

External examiners play a key role in quality assurance in higher education. Their role is to 
ensure that academic standards are being met but they can also influence the modification 
of modules, programmes and practices. The primary way they do this is via external 
examiner reports which are completed each academic year but also in their discussions 
with academics and school management teams they highlight best practice from 
elsewhere. The programme documentation of each tourism and hospitality degree is 
usually reviewed every three to five years, and the necessary changes in the learning 

2.1.2 Industry and Higher Education collaboration

2.1.3 External examiners



outcomes (knowledge, skills, competences) are introduced. Changes need to reflect the 
developments in the industry and the employability of graduates. Business representatives 
usually participate in the review process, although some HEIs are more active in their 
consultations with industry representatives than others.

There are a wide variety of skills standards mechanisms led by private and public sector 
training organisations to support VET from EQF levels 1-5. Each country has their 
respective government institutions to support the regulation, monitoring and evaluation of 
the VET sector (see extended report for full details). 

Private accreditation bodies also provide internationally recognised qualifications such as 
BTEC. The purpose of this section is to provide some examples from the extended report 
of how quality standards are  assured and methods of employer engagement by drawing 
on country-based examples, Ireland, Germany, UK, Netherlands, Bulgaria, Italy to 
understand the purpose of key decision-making bodies and what their role is to support 
the integration of new skills into education and training programmes. To establish patterns 
of influence and key frameworks applied to the validation and approval of skills, the Visual 
Quality Skills Standards frameworks (see pages 15-24) which provide more detail about 
the different routes to quality standards.

All countries have national governmental organisations which have the authority to 
influence decisions about which skills and competencies are delivered in VET provision.  
E.g. Qualifications Wales (QW) and, for the rest of the UK, the Office of Qualifications and 
Examinations Regulation (Ofqual) in England, the Scottish Qualifications Agency (SQA) 
in Scotland and the Council for the Curriculum, Examinations and Assessment (CCEA) in 
Northern Ireland Quality Qualifications Ireland (QQI), the National Agency for Vocational 
and Educational Training (NAVET) in Bulgaria, National Office of VET and Adult Learning 
(NOVETAL) in Hungary, The Ministry of Education in the Netherlands, the Federal Ministry 
of Education and Research (BMBF) in Germany. 

In Ireland, the Regional Education and Training Boards (ETBs) operate under the aegis of 
SOLAS, the Further Education and Training Authority. There are 16 Education and 
Training boards, and they are the main providers of further and adult education. These 
include colleges of further education, training centres, Youth reach centres, multi-provision 
centres and arrangements with external providers. Some of these centres provide 
education and training of various types in tourism related areas, including education 
programs and apprenticeships. SOLAS ‘monitors delivery and provides funding based on 
reliable, good quality data and positive outcomes, and promotes further education and 
training provision that is relevant to individual learner needs and national skills needs. This 
includes the needs of business and future skills requirements’. Some awards are aligned 
with EQF levels 1-6. Many of the ETB programmes have different quality assurance 
processes and procedures. In late 2017 and early 2018 as part of the re-engagement 
process with QQI, each of the sixteen Education and Training Boards (ETBs) undertook 
an executive self-evaluation, assessing the arrangements for quality assurance within the 
organisation in the context of QQI’s Quality Assurance Guidelines. A quality improvement 
plan (QIP) was also developed to address any identified areas for improvement (QQI, 
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2019). Another influencer on this sector is the Career Skills Oversight Group which was 
established in 2016. This group identifies future skills needs of the sector and their final 
report would be used in conjunction with other sources by educators in planning their 
program and module provision.

In Germany, vocational training in the dual system takes place in training companies and 
vocational schools, here within the framework of dual vocational training (EQF 3-5) or 
within the framework of higher education (6-7). The Vocational Training Act (BBiG) 
regulates in-company vocational training nationwide, while the school laws of the 
Federal states essentially regulate school-based vocational training. Federal state 
government must establish a State Committee for Vocational Training, as a regional 
committee for vocational training. It consists of the same number of representatives of 
employers, employees and the highest state authorities. Their tasks in the dual vocational 
training system are advising the state government on vocational training issues but also 
coordinating the cooperation of school and training company representatives of employers, 
employees and the highest state authorities. Their tasks in the dual vocational training 
system are advising the state government on vocational training issues but also 
coordinating the cooperation of school and training company.

The Federal Coordination Committee (Bund-Länder-Koordinierungsausschuss, KoA) is a 
non-statutory body, based on a federal-state agreement. It consists of state 
representatives of the ministries responsible for vocational schools, representatives of the 
Federal Ministry of Education and Research (BMBF) and the ministries responsible for the 
respective training regulations (usually the Federal Ministry for Economic Affairs and 
Energy, BMWi). Important tasks are the decision and further development of procedures 
for the coordination of training regulations and framework curricula. Apart from that, the 
KoA decides on the application for the reorganisation of an occupation and adopts training 
regulations and framework curricula.

The Conference of the Ministers of Education and Cultural Affairs of the Federal States 
(Kultusministerkonferenz, KMK) issues framework curricula for vocational education and 
training at vocational schools, which are coordinated with the training regulations. The 
Federal states can adopt the framework curriculum directly or translate it into their own 
curriculum. Curricula for general instruction at vocational schools are developed by the 
individual federal state. The Federal Institute for Vocational Education and Training (BIBB) 
works out concrete trainings and regulations BIBB also conducts research projects and 
participates in the further development of extracurricular vocational education and training 
through development, promotion and advisory services.

One example of how recognition of VET by employers is ensured is led by People 1st 
International by developing Silver and Gold standards in collaboration with industry to 
support development of new courses (see Appendix 7a). This encourages employers to be 
involved in accreditation of courses at VET colleges. In addition, the National Occupation 
Standards adopted by industry and VET colleges in the UK support an alignment of 
courses with industry occupation standards, see Appendix 7b. Appendix 8 also 
demonstrates an example adopted in The Netherlands for promotion of occupational 
standards within the VET system.
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In Bulgaria the peer review process and categorisation for new skills is described in 
Appendix 9. The National Agency for Vocational Education (NAVET) compiles the State 
Educational Standards (SES), and their work is regulated by the VET Act. Applications 
from potential training providers are evaluated via a peer review process, where a 
committee of external experts ensure applicants are complying with SES and the VET Act.

As described in Appendix 10 – Higher Technical Education Italy is subject to a multi-level 
governance system. At a national level MUIR (the Ministry of Education, University and 
Research) has established and finances the ITS (Higher Technical Institutes) system and 
monitors their programmes through INDIRE (the National Institute for Documentation, 
Innovation and Educational Research). Regions control ITS in their territories and 
co-finance them, and  MISE (the Ministry of Economic Development) finances ITS 4.0 
programs.
 
Qualifications Wales is an independent organization responsible for regulating general and 
vocational qualifications in Wales. It recognises those awarding bodies that meet specific 
criteria and monitors and regulates them. It also reviews existing qualifications and where 
needed oversees the design of new qualifications. A sector review of tourism qualifications 
is being undertaken in 2021. Further details can be found in Appendix 11.
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There are different types of professional training organisations which are directly 
supported by the tourism and hospitality industry. Generally, in each of the eight European 
countries these fall into two different types of organisations: Vocational Training Centres 
(VET centres) and professional advisory/consulting private training companies. The 
professional advisory and consulting companies provide tailor made business training for 
employees. 
 
The content of this training is driven by the training needs of the business and may or may 
not be linked to a formal qualification or accreditation body. These organizations have 
varying levels of integration with the higher and college education systems discussed in 
sections two and three. In some cases, colleges and universities may offer bespoke 
courses tailored to the needs of a business or there may be direct recruitment of 
employees into college and university courses. This section identifies examples of quality 
professional industry training accreditation and evaluation processes.

Generally, in all countries, the relevant administrations, government authority and VET 
organisation will summon procedures of accreditation of professional competences 
attending to the needs of the labour market. For example, in Ireland (see Appendix 12) 
there is a recognised validation and review process supported by QQI for new courses 
proposed by private training organisations. Ingeneral, accreditation focuses on stated 
professional areas, which is generally specified in the professional qualification title with a 
set of units of competence.

3.0 Professional Industry Training Organizations

3.1 Procedures for Evaluating and Accrediting Professional Skills
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• University training programmes (official and specific to each university) and other train-
ing actions of the university.
• In-house training programmes developed on behalf of private training 
entities, by university and college business schools.
• Specialized private or in-house training programs, created by tourist 
companies, trade associations or suppliers of the tourist sector (for example, technolog-
ical companies) to train professionals and future professionals of 
tourism.

Public and private organisations in the tourism sector can directly influence the 
incorporation of new skills in professional training programs, several opportunities for 
influence are identified:

Industry associations and confederations at different territorial levels or public enterprises, 
have some influence over the inclusion of skills in training programmes since they are the 
representatives of the sector’s companies, who are responsible for defending and 
promoting the common interests of their members and the tourism sector in general. Not 
all trade associations focus on training delivery and may only offer marketing and 
promotion and lobbying support. However, Trade associations are often entities directly 
related and with an open and continuous dialogue with the public institutions of the 
different levels (state government, ministries, state secretariats, autonomous communities, 
provincial authorities, etc.) as well as other institutions of a transversal nature and other 
representative entities of the private sector. This can provide trade associations access 
skills development networks and training opportunities.

3.2 Specialized Private Training Programmes developed by Industry

Finally, and perhaps most importantly, the type of training that can be influenced by 
companies in the tourism sector is that which takes place within industry. This may include 
regulated or non-regulated training. There are companies, especially in the technological 
field and suppliers of tools for the tourism sector (for example, companies that provide 
tools such as Property Management System (PMS), Customer Relationship Management 
(CRM), Revenue Management System (RMS), etc.], that reach agreements with the 
leading entities in the tourism sector (private non-profit associations, hotel chains, 
accredited trainers etc.) to offer specialized training in a certain digital tool. An example of 
this is refers to the Spanish Sectoral Joint Commissions for each sector of the economy, 
including the Hospitality sector, which have the responsibility for identifying the training 
needs for its sector, then designing and developing training programmes which meet these 
needs (see Appendix 13). Their proposed training programmes must then obtain the 
approval of Servicio Público de Empleo Estatal (SEPE), the entity that allocates public 
funds for vocational training. Once they are approved, they are included in the Catalogue 
of Training Specialities. 



14

There are a wide range of international benchmark standards that are followed by 
Professional Industry Training Organisations and VET. The content of the training 
applicable to the tourism and hospitality sector is based on accordance to regulatory 
requirements, standards and specifications related to, for example: food quality and safety 
(ISO 9001: 2000, HACCP, ISO 22000: 2005), management of working conditions (OHSAS 
18001: 2002), environment (ISO 14001: 2004 ), security in business tourism etc. It would 
be useful to categorise a list of sustainability standards relevant to the tourism industry.

Industry bodies may have their programme benchmarks, for example in Spain, the
Chamber of Commerce runs different programs such as the Tourism Competitiveness 
Program and different Autonomous Regions and Provincial Deputations, through 
public companies that are dedicated to the promotion of the territory as a tourist 
destination, consulting, advice or professional services for: Tourism and Business 
development; Tourist and Territorial planning; New technologies; or Tourism Marketing.

Public and private organisations have the power to influence or decide which 
competencies must be provided in tourism sector vocational education. Skills may be 
suggested and signalled by national, regional bodies, trade associations or institutions. 

Alternatively, the initiative starts from the industry. In the latter circumstance, companies 
ask training providers directly, analysing the market demand and/or public data/research. 
The business plans access to training courses with the aim of providing employees with 
training in competencies necessary to organise and manage services that allow companies 
to remain competitive, thus responding effectively and quickly to the new “market trends”.

It is important to emphasize that in house specialized training, even if it is private and out-
side of any official regulatory scope, is directly linked to the necessary skills in the profes-
sional field, providing the employee with specific and necessary knowledge for the 
development of the tourism activity. In this case, processes for the evaluation of the 
suitability and quality of the training programme are verified by the business itself through 
the decision to pay for training. It is the demand itself led by the employers and employees 
that can define what a good training programme is, simply because it is still in demand by 
professionals and future professionals in the tourism sector.

3.3 Benchmark Statements or External Quality Criteria followed by Professional 
Industry Training Organizations
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4.0 Visual Skill Standards Frameworks: Designing for transformation

The illustrated Visual Quality Standards Frameworks for each country on pages: 
18, 20, 22, 24, 26, 28, 30 and 32, aim to provoke interest and highlight the relevant 
legal, institutional and industry 
frameworks to support skills development in education and industry responsible for 
updating curricula with new digital and sustainability skills. They demonstrate how 
new skills derived in other formats by other organizations could feed into national 
skills development mechanisms. Also identifying the route organisation that would 
support validation, accreditation, evaluation and monitoring provides transparency 
for industry with opportunities for new skills integration. The organisations which 
have the most influence in updating skills and setting standards are clearly 
identified.



Underlying mindset

Higher education and VET are separated – different bodies deal with the accreditation of 
the teaching institutions (NAVET and NEAA). Practical skills in tourism and hospitality are 
largely trained at VET centres and secondary schools. Within higher education, by law, 
3-year professional Bachelor programmes (taught at colleges) need to have strong focus 
on practical skills, while 4-year Bachelor and Masters’ programmes (taught at universities) 
are required to emphasises on theoretical knowledge and skills. Study curricula have to be 
discussed with employer representatives who give their feedback regarding the learning 
outcomes, modules in the curriculum, indicative content of the modules. HEIs have 
greater freedom in determining the types and content of tourism/hospitality programmes 
they teach, while VET centres and secondary schools face greater level of regulation. 
Private training institutions outside formal education provide short courses on key skills 
(marketing, digital skills, etc.) usually at supervisory and managerial level. They are not 
subject to regulation as their courses do not lead to an educational degree.

Opportunities for improved transformation/industry/education collaboration

16

4.1 Visual Skill Standards Frameworks: Designing for transformation - Bulgaria

Industry representatives need to have greater involvement in the development of study 
curricula and module content, and in sharing their knowledge and skills with students 
through guest lectures, master classes, case studies, video materials, internships and 
apprenticeship for students, etc. The regulatory framework needs improvement to
facilitate the transfer of credits between VET and higher education. Tourism associations in 
the country may develop guidelines regarding the curricula of tourism/hospitality 
programs and indicative content of some modules.
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Underlying mindset
 
In the Federal Republic of Germany the State Federation Government is the top level in 
the state model hierarchy. However, the federal states have a high degree of autonomy 
and most regulations grant esp. Institutions of higher education the right of 
self-administration within the legal framework. The Standing Conference of the Ministers 
of Education and Cultural Affairs of the Federal states (KMK) is the link between VET and 
higher education as well as cross-federal structures. It cooperates closely with 
subcommittees and coordinates standards and comparability of certificates and degrees. 
Industry chambers, trade associations and multifunctional councils are involved in 
evaluation and quality assurance. These stakeholders also take influence in the 
development of programmes, final exams or employability. The external accreditation of 
new study  programmes is a firmly established process German higher education system. 
Based on the Social Law, the Federal Employment Agency is responsible for advising, 
arranging and promoting vocational training for young people and enterprises. 

Opportunities for improved transformation/industry/education collaboration
 
Education in Germany is organized in a well-structured and complex federal system that 
offers a variety of opportunities to gain qualifications. However, in some processes it is not 
able to react flexibly enough to new skills. A more intensive exchange between education 
and industry, as is increasingly being sought, can facilitate and accelerate the integration of 
knowledge and NTG key competences on both sides. 
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4.3 Visual Skill Standards Frameworks: Designing for transformation - Germany



19



4.4 Visual Skill Standards Frameworks: Designing for transformation - Hungary

Underlying mindset
 
Vocational Education Strategy 4.0 The VET 4.0 strategy – approved by the government 
in 2019 – aims to ensure that all VET learners leave school with the right set of skills and 
competences (including basic competences), and that they successfully pass a final exam 
granting a State-recognized VET qualification. The national vocational qualification 
register is updated annually to ensure that formal qualifications included in the register are 
labor-market-relevant. The strategy is structured around three pillars:
 
The preparation of the strategy was immediately preceded by Government Decision No 
2012/2015 of 29 December 2015 on the Digital Success Programme (DSP), Section 3(a) 
of which called on the Prime Ministerial Commissioner responsible for the coordination and 
implementation of DSP-related governmental tasks to draw up the Digital Education Strat-
egy of Hungary (DES) based on the necessary interdepartmental consultations. The most 
important goal of the strategy was to create the possibility of the effective dissemination 
of digital literacy in harmony with the sectoral strategies and professional objectives at all 
levels of the education system, thus contributing to increasing Hungary’s competitiveness. 
 
In line with the strategic mandate, the DES covers the entire Hungarian system of 
education and training. The areas of intervention/pillars include public education, 
vocational training, tertiary education, adult learning, and a number of priority horizontal 
aspects. 

For more information please visit: www.kormany.hu
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Underlying mindset
 
Quality and Qualifications Ireland is the national body responsible for quality assurance 
across the higher education sector. Tourism programmes are offered in higher education 
universities and institutes of technologies, private training institutions, further education 
colleges and by industry stakeholders. Industry plays a role in courses in terms of activities 
such as guest lectures, being part of programme validation panels and identifying needs 
for new courses and skills. The current Tourism and Hospitality Careers Oversight Group 
(THCOG) play an important influencing role on many elements of the framework in Ireland. 
This group is made up of industry representative bodies, education providers and state 
agencies with the mission is to support sustainable employment in the sector. 

Opportunities for improved transformation/industry/education collaboration
 
The Tourism and Hospitality Careers Oversight Group is one of the few examples in
Europe of a national level collaborative group set up to focus specifically on addressing 
tourism skills needs. The THCOG works on a collaborative basis and includes industry 
representative bodies, education and training providers, state agencies and government 
departments. It provides a forum for practical action and collaboration to address the skills 
needs of the Tourism and Hospitality Sector in Ireland. It reformed as the Tourism and 
Hospitality Careers Oversight Group and has successfully achieved its objectives thus far. 
The group continues to work to address skills needs in the sector. 
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4.6 Visual Skill Standards Frameworks: Designing for transformation - Italy

Underlying mindset
 
In Higher Education there is strong national guidance driven by the Government which 
defines the degree programs, meanwhile in VET there is a strong coordination with the 
Regions, since each Region establishes its own professional qualifications within a 
national framework. Higher Education has specific consultation and coordination with 
Chambers of Commerce and representative organizations of production, services and 
professions on the assessment of training needs and professional opportunities. Tourism 
and Hospitality apprenticeships and dual learning, are largely used both within VET 
education and on some higher education degree programmes (namely for the ITS 
structures), e.g. with the support of the Chambers of Commerce. Anvur is the structure of 
the Italian university education that monitors research’s results and outputs for the EQF 
level from 6 to 8.Some trade associations in Italy are directly involved with training SMEs in 
tourism and hospitality (for example Federturismo).

Opportunities for improved transformation/industry/education collaboration
 
Greater transparency of now and future skills needs to raise awareness of processes for 
integration of new skills is needed in Italy. Sharing of NTG skills and competencies 
alongside this visual framework can support better integration between key quality skills 
standard-based organisations. Italian Trade associations and Chamber of Commerce 
network can also support together the promotion of key skills needed in new Careers in 
tourism and hospitality.
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4.7 Visual Skill Standards Frameworks: Designing for transformation - The 
Netherlands

Underlying mindset 
 
The diverse and multifunctional features of upper secondary VET in the Netherlands is 
distinctive within Europe. Four fundamental features are: (1) Most public-funded VETs are 
provided by (multisectoral) regional training centres (ROCs). Young adults are also part of 
the student-population – (IVET) and there are private providers which are 
government-regulated IVET programmes. (2) School-based and dual pathways in upper 
secondary VET led to similar diplomas/awards. (3) Educational institutes are free to make 
decisions on VET provisions. (4) The Netherlands promotes a culture of evidence-based 
VET policy and practice while encouraging innovation. Additionally, the country encourages 
teachers to engage in industry-based research activities and stimulate knowledge-sharing.

Opportunities for improved transformation/industry/education collaboration
 
Three areas for improved changes include: accessibility, quality and efficiency. Finding the 
proper balance to optimally apply each is a continuous challenge. Early detection of new 
skills is vital and can be achieved by continued collaboration with industry: creating a 
think-tank; sharing industry partners; conducting research on skills development together 
with HR partners (on future career possibilities); organizing mutual career-days.

For further information please see: Cedefop: Netherlands: VET in Europe: Country Re-
port 2016 / Cedefop and Cedefop: Netherlands: Events and Projects
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4.8 Visual Skill Standards Frameworks: Designing for transformation - Spain

Underlying mindset
 
This system is characterized by its decentralization, with legislative and executive powers 
being shared between the General State Administration and regional bodies in education. 
It is the State’s responsibility to determine the common content and the evaluable learning 
standards of the core subjects, while the regional bodies are those responsible for 
supplementing the core content and establishing content for specific subjects. The 
evaluation, monitoring and accreditation of the quality of degrees are the responsibility of 
the ANECA for university education and of the respective agencies for non-university 
education. To these organizations are added others with advisory and coordination 
functions. In addition, other social agents such as Chambers of Commerce, sectoral 
associations, unions, employers or the National Employment System itself can influence 
the configuration of study plans as participants in these consultative bodies. On the other 
hand, independently of formal education, some of these social also offer non-formal 
specialization courses or offer information on accreditations of informal.

Opportunities for improved transformation/industry/education collaboration 
 
The current situation in the tourism sector has highlighted the importance of continuously 
updating and renewing the professional skills that are necessary. The NTG project 
provides not only information about what these training needs are today, but also a work 
scheme that allows detecting gaps. Likewise, a commitment to the complementarity 
between formal, non-formal and informal training is necessary, allowing flexibility in 
learning throughout life.
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Underlying mindset
 
Higher education and VET are largely separate entities with different regulatory bodies 
directing the quality monitoring and evaluation (QAA and Qualification Wales respectively). 
These two organisations are critical in supporting new skills development within HE and FE 
curricula. Although there are routes from industry to feed into the institutional frameworks 
directly via contact with the colleges or universities via work-based learning placements 
and guest speakers there is no organisation that monitors how industry collaboration with 
education occurs. The Wellbeing of Future Generations 2015 Act and Digital Strategy will 
become increasingly important strategies to support digital and sustainability training and 
education. Tourism and Hospitality apprenticeships are largely focused within VET 
education as opposed to university level education. Qualifications Wales monitors and 
regulates private hospitality and tourism training provision under the Directory of Awarding 
bodies. Particular trade associations in Wales are directly involved with training SMEs in 
tourism and hospitality including the Institute of Business Wales, Hospitality Cymru, 
Chambers Wales and Federation of Small Businesses.

Opportunities for improved transformation/industry/education collaboration
 
Greater transparency of skills networks to raise awareness of processes for integration 
of new skills is needed in Wales. Sharing of NTG skills and competencies alongside this 
visual framework can support better integration between key quality skills standards-based 
organisations. Careers Wales can also support the promotion of key skills needed in new 
Careers in tourism and hospitality.

4.9 Visual Skill Standards Frameworks: Designing for transformation - Wales
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5.0 Conclusion and Recommendations

The tourism education and training landscape is a very complex and variable across 
Europe. There are distinct commonalities and shared processes across Europe in which 
a strategic approach to refreshing curricula and updating skills occurs. The summary 5.1 
report has highlighted key processes and practices that enable integration of new skill sets 
into a wide range of training and education programs.

5.1 Key Recommendations to support skills updating and greater industry 
integration

• The value and benefits of Undergraduate and Post-graduate degrees in tourism and 
hospitality needs to be translated and more clearly stated using the Europass tool

• Within universities, the emphasis is primarily driven by academic standards, however 
National occupation standards (NOS) could also be integrated into curricula, for example, 
those developed by People 1st. (see Appendix 7b).

• Apprenticeships, Degrees and college programmes with work placements/experience and 
or internships or “Dual” foci on industry and education collaboration are particularly 
favorable to support practical application of skills.

• Application of tourism related benchmark statements, (i.e., the QAA benchmark statement 
for Tourism Degree programmes in the UK and LOTM (see Appendix 2&3) could be 
supported using the following parameters to support more industry and education 
collaboration: 

 a) Strategic oversight (inclusive of industry) to ensure that course design, 
 development and approval processes and outcomes remain consistent and 
 transparent.
 b) Accessible and flexible processes for course design, development and approval to  
 facilitate continuous improvement of provision. 
 c) Internal guidance and external reference points are used in course design,   
 development and approval.
 d) Feedback from internal and external stakeholders is used to inform course   
 content.

• State/National Education Standards (SES) e.g., in Bulgaria (see Appendix 9) and 
National Occupation Standards (NOS) need a regular process of updating key job 
positions with new skills in the tourism industry.  
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NTG could support a process of updating national qualifications catalogues with NTG 
skills, for example in Spain, the National Catalogue of Professional Qualifications (CNCP) 
and national qualification regulatory bodies such as Qualification Wales or Qualifications 
Ireland or state education departments or ministries.

• NTG outputs including skills matrix and toolkit could be piloted via training networks, such 
as National Training Forum for Wales (NTfW) or the Hospitality Careers Oversight Group to 
help provide a strategic focus to gauge the level of interest amongst members.

• NTG outputs could be disseminated through the Social Partners of the tourism industry, 
for example in Spain CEAE - Confederación Española de Organizaciones Empresariales; 
CEPYME; CEHAT; sectoral associations) and Trade Unions (UGT, CCOO) at national 
level, or in the regions (i.e., CEA-Confederación de Empresarios de Andalucía). This could 
be arranged by including such organizations as a member of the country ILSG.

Identify the Routes of Transformation within the Skills Standards Framework to enable 
more transparency of the quality skills standards processes in each country to integrate 
new sustainability and digital skills in curricula and industry training programs. 

Identify key actions needed to enable more transparency of integration of new skills within 
skill standards frameworks. This question will be asked to:

- Higher Education institutions 
- College and Further Education
- Major national professional industry associations and private training provision
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